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CHAPTER	  I	  INTRODUCTION	  	  
Statement	  of	  Problem	  	   Having	  been	  an	  EFL	  student	  from	  elementary	  school	  to	  University,	  I	  have	  experienced	  how	  EFL	  teachers	  taught	  English	  classes	  according	  to	  the	  textbooks.	  It	  was	  the	  same	  routine	  from	  elementary	  school	  to	  university	  when	  I	  was	  learning	  English	  in	  China:	  “open	  textbook,	  look	  at	  the	  vocabulary,	  learn	  the	  text	  sentence	  by	  sentence.”	  This	  routine	  bored	  a	  lot	  of	  my	  classmates	  and	  as	  I	  remember,	  among	  Chinese,	  Mathematics	  and	  English	  courses,	  most	  of	  my	  classmates	  disliked	  English	  the	  most.	  One	  reason	  was	  that	  they	  do	  not	  know	  what	  they	  gained	  from	  the	  routine	  classes.	  When	  they	  tried	  to	  read	  English,	  they	  couldn’t	  understand	  what	  they	  read	  or	  sometimes	  it	  took	  them	  a	  very	  long	  time	  to	  finish	  the	  reading	  task.	  Judging	  from	  the	  complaints	  and	  scores,	  most	  of	  my	  peers	  had	  difficulty	  in	  their	  English	  reading.	  However,	  reading	  skill	  is	  of	  great	  significance	  in	  the	  overall	  English	  learning	  process.	  Reading	  is	  a	  significant	  and	  viable	  means	  of	  developing	  L2/FL	  ability	  (Krashen,	  1995).	  Therefore,	  to	  learn	  English,	  EFL	  students	  should	  not	  neglect	  the	  benefits	  of	  reading	  and	  teachers	  should	  pay	  equal	  attention	  to	  improving	  EFL	  students	  reading	  skill	  as	  to	  the	  other	  skills.	  	  According	  to	  the	  National	  Reading	  Panel	  (2000),	  among	  all	  kinds	  of	  techniques	  and	  skills	  of	  teaching	  reading,	  five	  of	  them	  are	  considered	  as	  essential:	  phonemics	  awareness,	  phonics,	  comprehension,	  fluency	  and	  vocabulary.	  What’s	  more,	  according	  to	  the	  National	  Reading	  Panel	  (2000),	  though	  it	  is	  widely	  acknowledged	  that	  fluency	  is	  an	  essential	  component	  of	  skilled	  reading,	  fluency	  is	  always	  neglected	  in	  classroom	  instruction.	  Therefore,	  in	  this	  field	  project,	  the	  focus	  will	  be	  developing	  reading	  fluency.	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   The	  problem	  is	  that	  in	  the	  EFL	  late	  elementary	  school	  classroom	  in	  China,	  reading	  fluency	  does	  not	  gain	  enough	  attention,	  and	  there	  is	  a	  lack	  of	  means	  to	  help	  students	  develop	  reading	  fluency	  both	  inside	  and	  outside	  the	  classroom.	  In	  the	  four	  40-­‐minute	  English	  classes	  every	  week	  in	  Chinese	  elementary	  schools,	  teachers	  barely	  spare	  some	  time	  to	  help	  students’	  with	  their	  reading	  fluency	  development	  because	  most	  of	  the	  time	  is	  spent	  on	  the	  textbook	  tasks	  which	  emphasize	  grammatical	  accuracy.	  	  
Purpose	  of	  the	  Project	  The	  purpose	  of	  this	  project	  is	  to	  provide	  instructions	  on	  how	  to	  make	  use	  of	  fluency-­‐building	  activities	  to	  eventually	  improve	  EFL	  students’	  reading	  motivation	  in	  China.	  Teachers	  using	  this	  curriculum	  will	  teach	  English	  according	  to	  the	  mandatory	  textbooks	  and	  yet	  still	  give	  consideration	  to	  the	  students’	  reading	  fluency	  training	  each	  week.	  By	  doing	  that,	  the	  EFL	  students	  in	  late	  elementary	  school	  will	  not	  only	  be	  able	  to	  acquire	  the	  knowledge	  from	  the	  textbooks	  but	  also	  improve	  their	  reading	  fluency.	  In	  China,	  the	  focus	  of	  English	  instructions	  lies	  on	  words,	  grammar	  and	  translation,	  which	  makes	  the	  students	  pay	  more	  attention	  to	  decoding	  words	  one	  by	  one	  when	  they	  read.	  As	  the	  result,	  they	  fail	  to	  comprehend	  the	  English	  sentences	  (Tan,	  Chen	  and	  Lee,	  2013).	  Therefore,	  many	  of	  them	  have	  difficulty	  in	  reading.	  Besides,	  judging	  from	  my	  seventeen	  years	  of	  being	  an	  EFL	  learner	  in	  China,	  I	  believe	  I	  can	  feel	  the	  struggle	  in	  those	  EFL	  students’	  minds	  between	  how	  much	  they	  want	  to	  succeed	  in	  learning	  English	  and	  how	  much	  they	  blame	  themselves	  when	  they	  cannot	  read	  and	  understand	  an	  English	  article	  efficiently.	  Thus,	  this	  project	  will	  help	  to	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build	  up	  their	  language	  skill	  by	  improving	  reading	  fluency	  and	  eventually	  build	  up	  the	  learners’	  confidence	  and	  sense	  of	  success	  in	  learning	  English.	  The	  audience	  for	  my	  project	  will	  be	  English	  as	  Foreign	  Language	  teachers	  and	  learners	  in	  late	  elementary	  school	  in	  China.	  Hopefully,	  teachers	  will	  perceive	  the	  curriculum	  viable	  and	  adapt	  it	  to	  improve	  students’	  language	  skills	  especially	  in	  reading.	  
Theoretical	  Framework	  	   This	  field	  project	  is	  supported	  by	  two	  main	  theories.	  The	  first	  one	  is	  Lev	  Vygotsky’	  s	  socio-­‐cultural	  theory	  and	  the	  content	  of	  Zone	  of	  Proximal	  Development.	  The	  second	  one	  is	  Information	  processing.	  Descriptions	  of	  the	  theories	  and	  the	  relation	  between	  the	  theories	  and	  the	  project	  follow.	  Lev	  Vygotsky’s	  Zone	  of	  Proximal	  Development	  	   According	  to	  Lev	  Vygotsky	  (1978,	  p.	  86),	  the	  zone	  of	  proximal	  development	  (ZPD)	  is	  “the	  distance	  between	  the	  actual	  developmental	  level	  as	  determined	  by	  independent	  problem	  solving	  and	  the	  level	  of	  potential	  development	  as	  determined	  through	  problem	  solving	  under	  adult	  guidance	  or	  in	  collaboration	  with	  more	  capable	  peers”.	  To	  put	  it	  in	  simple	  words,	  Lev	  Vygotsky	  believed	  that	  there	  is	  an	  optimal	  learning	  zone	  for	  a	  child,	  ranging	  from	  what	  he	  can	  do	  with	  support	  to	  what	  he	  can	  do	  without	  support.	  To	  further	  explain	  ZPD,	  students	  are	  able	  to	  learn	  through	  expert	  guidance.	  Then	  students	  will	  internalize	  the	  strategies	  and	  concepts	  they	  gain	  from	  the	  provided	  guidance	  and	  eventually	  they	  can	  perform	  at	  a	  higher	  level.	  For	  Vygotsky,	  when	  a	  child	  is	  learning	  within	  the	  zone	  of	  proximal	  development,	  he	  or	  she	  is	  learning	  a	  concept	  that	  is	  about	  to	  emerge	  and	  once	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accomplished	  with	  the	  help,	  the	  child	  will	  be	  capable	  of	  using	  that	  concept	  independently	  without	  assistance	  from	  adult	  or	  more	  capable	  peers.	  	  	   Vygotsky’s	  ZPD	  is	  further	  developed	  by	  Gallimore	  and	  Tharp	  (1990).	  They	  developed	  a	  model	  that	  provides	  guidelines	  for	  those	  who	  are	  shaping	  instruction	  at	  the	  child’s	  developmental	  level.	  According	  to	  this	  model	  by	  Gallimore	  and	  Tharp	  (1990),	  there	  are	  four	  stages.	  In	  Stage	  I,	  the	  teacher	  will	  assist	  the	  child	  in	  performing	  the	  task.	  At	  the	  beginning,	  the	  teacher	  will	  offer	  directions,	  modeling,	  questioning	  or	  thinking	  aloud,	  and	  the	  children	  rely	  on	  the	  teacher	  and	  imitate	  the	  teacher.	  In	  Stage	  II,	  the	  children	  are	  already	  able	  to	  do	  the	  task	  on	  their	  own	  and	  they	  are	  self-­‐regulated.	  The	  assistance	  the	  teacher	  gives	  is	  different	  from	  the	  first	  stage.	  The	  teacher	  may	  offer	  feedback	  and	  guidance	  to	  further	  develop	  his	  or	  her	  concept	  instead.	  In	  Stage	  III,	  the	  teacher	  will	  find	  that	  the	  children	  already	  can	  perform	  the	  task	  at	  a	  higher	  level.	  The	  need	  for	  help	  by	  the	  children	  disappears.	  In	  Stage	  IV,	  “deautomatization	  of	  performance	  leads	  to	  recursion	  through	  the	  zone	  of	  proximal	  development.	  The	  lifelong	  learning	  by	  any	  individual	  is	  made	  up	  of	  these	  same	  regulated,	  ZPD	  sequences	  –	  from	  other-­‐assistance	  to	  self-­‐assistance	  –	  recurring	  over	  and	  over	  again	  for	  the	  development	  of	  new	  capacities”	  (Gallimore	  and	  Tharp,	  1990,	  p.	  186).	  Moreover,	  once	  the	  children	  master	  cognitive	  strategies,	  they	  are	  not	  obligated	  to	  rely	  on	  internal	  mediation.	  They	  can	  still	  ask	  for	  help	  when	  stuck.	  The	  major	  strategy	  that	  teachers	  or	  more	  expert	  peers	  take	  in	  the	  ZPD	  is	  that	  at	  scaffolding	  which	  is	  a	  metaphor	  to	  refer	  to	  the	  assistance	  an	  adult	  provides	  to	  a	  child	  to	  learn	  how	  to	  perform	  a	  task	  that	  he	  or	  she	  cannot	  perform	  independently	  (Wood,	  Bruner	  and	  Ross,	  1976).	  According	  to	  Walqui	  (2006,	  P.	  164),	  “in	  education,	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scaffolding	  can	  be	  thought	  of	  as	  three	  related	  pedagogical	  ‘scales’.	  First,	  there	  is	  the	  meaning	  of	  providing	  a	  support	  structure	  to	  enable	  certain	  activities	  and	  skills	  to	  develop.	  Second,	  there	  is	  the	  actual	  carrying	  out	  of	  particular	  activities	  in	  class.	  And,	  third,	  there	  is	  the	  assistance	  provided	  in	  moment-­‐to-­‐moment	  interaction”.	  	   How	  does	  this	  theory	  frame	  this	  field	  project?	  In	  the	  curriculum	  being	  designed	  in	  this	  project,	  I	  will	  be	  using	  scaffolding	  in	  most	  of	  the	  teaching	  and	  doing	  activities.	  For	  example,	  I	  will	  assign	  some	  tasks	  on	  reading.	  I	  will	  read	  aloud	  to	  them	  and	  demonstrate	  at	  first.	  Then	  I	  will	  help	  them	  with	  the	  reading	  task	  by	  giving	  guidelines	  and	  modeling.	  Later	  I	  will	  let	  them	  finish	  the	  task	  alone	  without	  my	  assistance.	  The	  detailed	  demonstration	  on	  how	  I	  integrate	  this	  concept	  in	  the	  class	  will	  be	  further	  discussed	  in	  Chapter	  III.	  Information	  Processing	  	  	   Information	  processing	  (IP)	  Is	  a	  theory	  of	  learning	  in	  general	  that	  has	  come	  to	  have	  influence	  on	  the	  understanding	  of	  second	  language	  (Troike,	  2006).	  Anderson(1982)	  developed	  an	  information	  processing	  approach,	  which	  claimed	  that	  learning	  language	  is	  basically	  like	  learning	  other	  domains	  of	  knowledge:	  that	  whether	  people	  are	  learning	  how	  to	  drive	  a	  car,	  or	  they	  are	  learning	  mathematics,	  or	  learning	  Japanese,	  they	  are	  not	  engaging	  in	  any	  essentially	  different	  kind	  of	  mental	  activity.	  According	  to	  Troike	  (2006,	  p.	  73),	  “Learning	  is	  learning”	  and	  “	  approaches	  based	  on	  IP	  are	  concerned	  with	  the	  mental	  processes	  involved	  in	  language	  learning	  and	  use.	  These	  include	  perception	  and	  the	  input	  of	  new	  information;	  the	  formation,	  organization,	  and	  regulation	  of	  internal/mental	  representations,	  as	  well	  as	  retrieval	  and	  output	  strategies”.	  
	   6	  
	   The	  IP	  approach	  emphasizes	  the	  actual	  performance.	  It	  investigates	  psychological	  variables	  related	  to	  learning	  the	  language	  and	  exploring	  how	  the	  new	  information	  is	  processed	  and	  acquired	  (Hummel,	  2013).	  One	  distinction	  in	  this	  approach	  is	  between	  controlled	  processing	  and	  automatic	  processing.	  In	  the	  IP	  view,	  controlled	  processing	  characterizes	  new	  skill	  learning.	  The	  process	  is	  slow	  and	  takes	  effort	  and	  attention.	  It	  is	  limited	  by	  short-­‐term	  memory	  constraints.	  However,	  the	  automatic	  processing	  occurs	  when	  the	  skill	  becomes	  practiced	  and	  can	  be	  performed	  rapidly	  and	  with	  little	  effort.	  This	  increased	  automatization	  of	  processing	  skills	  will	  eventually	  lead	  to	  the	  increased	  fluency	  and	  greater	  comprehension	  on	  the	  part	  of	  the	  L2	  learners	  (Hummel,	  2013).	  For	  example,	  a	  beginning	  L2	  learner	  usually	  has	  difficulty	  putting	  new	  L2	  words	  together	  to	  produce	  a	  complete	  sentence.	  Articulating	  new	  sounds	  and	  at	  the	  same	  time	  thinking	  of	  the	  appropriate	  words	  from	  his	  or	  her	  limited	  learned	  vocabulary	  items	  can	  be	  a	  challenging	  process.	  However,	  through	  practicing	  and	  training,	  he	  or	  she	  will	  find	  this	  process	  less	  painstaking	  and	  more	  fluid	  and	  automatized	  so	  that	  he	  or	  she	  can	  pay	  more	  attention	  to	  other	  aspects	  of	  other	  skills.	  Therefore,	  the	  second	  language	  learning	  process	  is	  viewed	  as	  a	  process	  moving	  from	  controlled	  processing	  to	  automatic	  processing.	  Automatic	  processing	  occurs	  rapidly	  and	  without	  conscious	  efforts.	  	  	   This	  theory	  supports	  the	  rationale	  behind	  my	  curriculum	  design.	  As	  will	  be	  shown	  more	  in	  Chapter	  III,	  the	  curriculum	  requires	  students	  to	  do	  a	  lot	  of	  practice	  and	  training	  in	  the	  hope	  that	  eventually	  students	  will	  be	  able	  to	  pick	  up	  what	  they	  have	  been	  practicing	  repeatedly.	  The	  main	  purpose	  for	  building	  students’	  reading	  fluency	  is	  to	  help	  them	  develop	  their	  automaticity,	  rapid	  word	  recognition,	  which	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will	  lead	  to	  extended	  periods	  of	  implicit	  learning	  (Grabe,	  2010).	  Therefore,	  training	  students	  and	  helping	  them	  move	  from	  controlled	  processing	  to	  automatic	  in	  their	  reading	  is	  the	  main	  purpose	  of	  this	  curriculum.	  
Significance	  of	  the	  Project	  	   This	  project	  mainly	  benefits	  three	  parties.	  They	  are	  EFL	  teachers	  in	  China	  EFL	  students	  and	  English	  language	  teachers	  who	  are	  interested	  in	  pursuing	  their	  career	  in	  China	  with	  EFL	  students.	  Firstly,	  it	  benefits	  the	  EFL	  teachers	  especially	  in	  China.	  This	  project	  provides	  a	  curriculum	  to	  the	  Chinese	  EFL	  teachers	  along	  with	  the	  materials	  needed	  in	  the	  curriculum.	  	  EFL	  teachers	  who	  are	  already	  accustomed	  to	  the	  traditional	  way	  of	  teaching	  English	  in	  the	  classroom	  in	  China	  will	  find	  this	  project	  as	  an	  eye-­‐opener.	  	  They	  are	  so	  used	  to	  the	  old	  methods	  and	  modes	  in	  teaching	  that	  they	  do	  not	  see	  why	  there	  is	  a	  need	  to	  have	  a	  change	  in	  the	  classroom	  or	  conceive	  of	  how	  they	  can	  make	  it	  happen	  in	  the	  traditional	  Chinese	  EFL	  classroom.	  	  This	  project	  will	  be	  focusing	  on	  improving	  EFL	  students	  reading	  fluency	  in	  late	  elementary	  school	  settings.	  EFL	  teachers	  in	  China	  may	  not	  know	  that	  a	  lot	  of	  their	  students	  actually	  struggle	  a	  lot	  in	  reading	  and	  how	  that	  impacts	  their	  overall	  English	  learning.	  There	  are	  actually	  many	  things	  that	  teachers	  can	  do	  to	  help	  with	  that,	  and	  this	  project	  will	  provide	  them	  with	  some	  meaningful	  ways	  while	  still	  maintaining	  most	  of	  their	  teaching	  routines	  in	  the	  classroom	  that	  focus	  on	  the	  textbook.	  For	  instance,	  among	  the	  five	  English	  classes	  students	  have	  each	  week,	  in	  four	  of	  them,	  teachers	  can	  teach	  the	  texts	  including	  the	  translation,	  vocabulary	  and	  grammar	  structures.	  in	  the	  required	  textbooks.	  However,	  in	  one	  class	  per	  week,	  teachers	  can	  refer	  to	  the	  materials	  in	  this	  project	  targeting	  on	  developing	  students’	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reading	  fluency	  to	  make	  a	  difference	  or	  even	  to	  “release”	  the	  students	  from	  the	  textbook.	  In	  terms	  of	  the	  specific	  activities	  that	  teachers	  and	  students	  can	  do	  and	  materials	  that	  teachers	  can	  apply,	  Chapter	  III	  in	  the	  project	  will	  provide	  more	  information.	  	   Secondly,	  for	  the	  English	  teachers	  who	  are	  interested	  in	  teaching	  in	  China,	  this	  project	  acts	  as	  a	  guideline	  to	  them.	  Since	  I	  am	  writing	  from	  the	  perspective	  of	  a	  Chinese	  EFL	  learner	  myself	  and	  an	  EFL	  teacher,	  the	  materials	  and	  ideas	  I	  am	  providing	  become	  more	  meaningful	  and	  useful	  to	  that	  group	  of	  teachers.	  For	  instance,	  same	  as	  ESL	  students	  in	  America,	  EFL	  students	  in	  China	  come	  across	  culture	  shock	  and	  have	  anxiety	  as	  well	  when	  they	  learn	  a	  new	  language,	  but	  the	  difference	  is	  that	  for	  the	  latter,	  the	  anxiety	  may	  be	  less.	  Knowing	  this,	  EFL	  teachers	  who	  are	  English	  speakers	  should	  adjust	  their	  teaching	  method	  and	  materials	  when	  they	  try	  to	  teach	  in	  China.	  That	  is	  why	  this	  project	  can	  serve	  as	  a	  guideline	  to	  them.	  They	  might	  get	  some	  ideas	  out	  of	  it	  or	  even	  they	  can	  adapt	  some	  of	  the	  materials	  in	  their	  class.	  	   Last	  but	  not	  least,	  this	  project	  is	  of	  great	  significance	  to	  the	  EFL	  learners	  in	  China	  too,	  especially	  those	  in	  late	  elementary	  school	  classes.	  Since	  those	  learners	  are	  only	  between	  10	  and	  12	  years	  of	  age,	  they	  are	  not	  good	  at	  voicing	  their	  needs	  in	  terms	  of	  how	  the	  teachers	  lead	  the	  class.	  They	  tend	  to	  follow	  what	  teachers	  tell	  them	  to	  do	  because	  they	  do	  not	  know	  what	  materials	  would	  benefit	  them	  most,	  how	  to	  improve	  their	  English	  in	  general	  and	  how	  reading	  fluency	  has	  significant	  influence	  on	  their	  overall	  language	  learning.	  Therefore,	  this	  project	  “speaks	  up”	  for	  these	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students.	  By	  improving	  their	  reading	  fluency,	  the	  students’	  accuracy	  in	  reading	  will	  also	  increase	  (Grabe,	  2010).	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Definition	  of	  Terms	  
EFL	  —	  English	  as	  a	  foreign	  language	  
ESL	  —	  English	  as	  a	  second	  language	  
Reading	  Fluency—	  The	  ability	  to	  read	  a	  text	  rapidly	  and	  fluently	  without	  conscious	  efforts	  (Meyer,	  1999).	  
Extensive	  Reading	  (ER)	  —	  An	  activity	  where	  students	  feel	  free	  to	  read	  anything	  that	  they	  feel	  like	  to	  read	  and	  they	  have	  a	  lot	  of	  choices	  of	  books	  with	  different	  levels	  of	  difficulty	  (Thomas,	  1938).	  
Reading	  Rate	  (speed)—	  The	  reading	  speed	  which	  is	  usually	  measured	  by	  word	  per	  minute	  (Gorsuch	  &	  Taguchi,	  2008).	  
L2	  –	  A	  language	  learned	  after	  the	  first,	  English	  in	  this	  project.	  
WPM	  –	  Word	  per	  minute.	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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
 I have organized my review of the literature around four aspects: speed reading, 
repeated reading, rapid word recognition and extensive reading (ER). These aspects are 
four interventions that have proven to be useful and effective for developing reading 
fluency and which will be integrated in my curriculum design. Through this review of 
literature, readers of this project will be more aware of the importance of improving EFL 
students’ reading fluency, and some of the effective ways to improve EFL students’ 
reading. Among all the interventions, the research on ER will be reviewed to a greater 
extent because throughout the curriculum, ER occurs in every class.   
Speed Reading 
 Since developing L2 learners’ reading fluency has become a significant 
pedagogical issue, many educators and scholars have done studies to find out or to exam 
approaches to improve L2 reading fluency (Fraser, 2007, Grabe, 2004, 2009; Taguchi, 
Gorsuch, & Sasamoto, 2006). According to Chung and Nation’s (2006) study, speed 
reading practice can help readers overcome some obstacles (such as fixating frequently, 
spending a long time on each fixation, and looking back frequently at what they read). It 
also helps those who study abroad and are required to do a lot of reading to be successful, 
and those who are always short of time to answer comprehension questions because they 
always try to translate English into their first language (L1). 
 In Chung and Nation’s study (2006), the value of speed reading courses in 
developing EFL students’ reading fluency was tested. The participants were 49 university 
students in Korea. 26 were males and 23 females. They met twice a week for a 50-minute 
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class. The course lasted for nine weeks. For the materials to train speed reading, teachers 
used texts from the book, Speed Reading (Quinn & Nation, 1974). Students were required 
to read two texts each week in class for the first five weeks, and for the next three weeks, 
three texts each week; then for the last week, four texts (two in class and two as 
homework). At last, only 40 students were able to finish and the data were collected as 
they measured their reading time and put it in a chart.  
Researchers used three methods to analyze the data. One was the average scoring 
method, second was the highest minus lowest scoring method and the third one was the 
20th minus 1st scoring method. The figures collected from these three methods were 
compared. After the comparison, it was believed that using the average scoring method 
was the most conservative among the three methods. Although the data showed that 
almost three-quarters of the students gained most of the increase in the first ten texts, over 
70% of students gained further increases after reading more than ten texts. Therefore, this 
implies that it would still be worthy to read more than 10 texts so that readers can keep 
getting the benefits of speed reading training.  
Five patterns were identified in the reading speed graphs: gradual, erratic, plateau, 
mixed increase, and no change. As the researchers believed, the results showed most of 
the students had a gradual increase pattern which meant that most students increased their 
reading speed by following the speed reading course.  
 This study provides strong support for my reading activities planning since to do 
the reading fluency development courses, I included various reading activities to keep 
students benefiting from them and to make the instructions balanced and effective. And 
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according to the findings, I will be applying speed reading training during the whole 
semester since they will benefit from the reading trainings over time.  
 After Chung and Nation’s study (2006), Chung (2010) replicated the 2006 study 
to see if the same results would occur, she was also intended to find out the factors that 
might prevent some readers from increasing their reading speed, and to suggest ways that 
teachers can help readers to improve reading speed. The reasons why I review this 
replication are because of small changes in the training and the suggestions for 
implementing a speed reading course. 
 In Chung (2010)’s study, the materials and methods were basically the same as in  
Chung and Nation’s study (2006). The participants were 47 first-year university students 
in Korea, except for one who was a third-year student who had come back after leaving 
school for a while. They were all taking a required reading comprehension class twice a 
week. The same book Speed Reading (Quinn & Nation, 1974) was used. It contained 25 
passages and following each passage were ten multiple-choice questions. Students were 
asked to read two texts each week in class for 12 weeks and to measure and record their 
own reading times. The charts of 45 students were used in analysis since 2 students read 
fewer than 20 texts. Only the first 20 texts were examined since the researcher wanted to 
compare the amount of increase of the first ten with the second ten texts.  
Among the 45 students, 11 made slow progress for the first four reading passages 
by looking at their reading speed charts. These 11 students were selected to be 
interviewed about problems, difficulties and opinions about the program by the 
researcher and did questionnaires after the 12-week program. The averaging method was 
used to analyze the data. The results showed that all of the 45 students increased their 
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reading speed through the course and most of them made a gradual increase. However, 
those who made no increase or the smallest increase were not from those 11 students who 
the researcher picked from the beginning based on their early slow performance. 
According to the questionnaires, these 11 students changed their attitude during speed 
reading course and were able to increase their speed.  It implies that the increase in those 
11 students’ reading speed could be attributed to the attention they gained from the 
researcher who encouraged and instructed them.  
Similar to Chung and Nation’s study (2006), Chung (2010) found that most of the 
students continued to increase their reading speed in the second half of the course, but the 
difference was that in Chung (2010)’s study, all students increased their reading speed 
after 12 weeks of the course. There were more findings which indicated that since some 
students had low reading fluency because they always tried to translate the texts into their 
L1, teachers can suggest that they spend about 30 minutes a day, three or four times a 
week reading easy texts or graded readers within or below their present level. Then they 
will come to enjoy reading more. Also, to those who had low motivation and negative 
attitudes towards the speed reading course, the study showed that teachers can give them 
more attention and negotiate with them to solve their problems and frustrations. As for 
those who showed little confidence in reading fast, teachers could encourage them to read 
the same texts as they had read previously in class so as to get a better result. 
 Since this study was a replication of Chung and Nation’s study (2006), it has a 
similar relationship to this project: doing a speed reading course is worthwhile for 
developing reading fluency. Moreover, this study made some suggestions on how to 
encourage and instruct those who are used to translating texts into their L1 while reading, 
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those who have negative attitudes or little motivation towards reading speed training, and 
those who are not confident in reading fast. I will need to apply some of these 
suggestions in class since these problems are common in EFL settings. Therefore, even 
though this study is a replication of the previous study, this one did provide different 
insights for my project. 
 In order to improve students’ reading speed, Chang (2010) integrated a 13-week 
timed reading activity into the normal curriculum. Based on previous studies, as she 
mentioned, reading fluency had not yet received much attention in L2 as it had in L1 
reading development. Chang believed that moderate pressure facilitates students’ reading 
rates, and, therefore, it improves their reading fluency. In her study, besides finding out if 
students who received a timed reading intervention read faster than those who did not, 
she also tested to see if those received a timed reading intervention comprehend better 
than those who did not and how they viewed this intervention.  
The participants were 84 college students from two TOEIC(test of English for 
International Communication) classes. One class with 46 students was the experimental 
group and another with 38 students was the control group. This study was unique among 
other speed reading studies since this one had a control group. The students were all in a 
required English course training to score better on the TOEIC. Before the research, some 
of them took the tests at least once before and some said they failed to finish the tests 
within the allotted time. These two groups were of similar level of vocabulary 
knowledge. The course lasted for 13 weeks and they met for classes once a week for two 
hours. At each session, besides the TOEIC test preparation content, the experimental 
students got 15 minutes on timed reading training while the control group spent those 15 
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minutes on reviewing content taught the previous week instead. Pretests and posttests on 
reading speed and comprehension were taken before and after the 13-week course. 
Additionally, the experimental group had to write an anonymous report on the timed 
reading activity. Students had to answer the comprehension questions after each reading 
and record their reading speeds and scores. An ANOVA measure was used to analyze the 
data. The results showed that the students in the timed-reading group increased their 
reading speed more than those without the treatment, but both groups had no significant 
gain difference between each other in terms of the reading comprehension. In the final 
written task, though, most students showed that they had benefited from the treatment in 
their reading rates, reading confidence, reading skills and some said timed reading helped 
them concentrate better and gain a lot of knowledge. 
This study confirms that reading speed training has a positive impact on reading 
fluency beyond what a typical course of English can provide. Moreover, when it comes to 
making suggestions to students with different reading problems, this study supports that 
having students to do timed reading at home for practice.  
Repeated Reading (RR) 
Another way to improve reading fluency is repeated reading (RR). Gorsuch and 
Taguchi (2008) did a study to find out the relationship between RR approach and reading 
fluency and reading comprehension. There were two groups participating in the study. 
One was the experimental group consisting of 24 third year Vietnamese provincial 
university students. They are 6 males and 18 females, and their mean age was 22. The 
other group is the control group consisting of 26 third year Vietnamese university 
students. They were 13 males and 13 females, and their mean age was 21.78. Both groups 
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were put in the same level in their first year study, and were believed to have the highest 
English proficiency of all third year students. At the beginning of the study, both groups 
were asked to take a cloze test as a very general comparative measure.   
During the RR treatment, in the process of the 11 weeks, the experiment group 
participated in 16 RR sessions. Each session followed four procedures. First, participants 
read a part of a short story, about 500 words, and they timed themselves with a stopwatch 
and wrote down the time on the time log sheet. Second, they read the text a second and 
third time while listening to the audiotape. Third, they read the text for the fourth and 
fifth time, timed themselves for each reading and put the time on the time log sheet. 
Fourth, they wrote a short report either in English or Vietnamese. The control group met 
with another teacher and did not have any explicit reading coursework. To measure the 
results, there were short answer pre-tests and post- tests and a recall pre-test and post-test.  
The results of the study showed that during the 11-week RR treatment period, 
experimental group participants’ reading fluency increased. What’s more, after 
comparing the time logs kept by the participants during the RR treatments, the words per 
minute (wpm) of the experimental group increased greatly, which meant that the 
participants were processing the text faster than at the beginning. It implies that the role 
of automaticity of word recognition in reading fluency is of great significance. 
This study provides positive support for part of my curriculum design. In my 
curriculum, RR will be one of the ways to improve students’ reading fluency. Students 
will be asked to read five times on the same text in each RR session. Moreover, according 
to another significant implication of the study, word recognition skill should also be 
underscored. In my project, rapid word recognition skill building will also be included. 
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The literature review of word recognition studies will be included in the next part of the 
review. 
 Based on Gorsuch and Taguchi (2008)’s study, Chang and Millett’s study (2013) 
also investigated the use of RR in EFL settings. Different from Gorsuch and Taguchi 
(2008)’s study, Chang and Millett used different study materials. They used materials that 
were specially designed for L2 learners’ reading fluency training instead of graded 
readers. The treatment procedures changed as well.  
 In Chang and Millett’s study (2013), the participants were 26 eighteen to nineteen 
year-old college students in Taiwan. They had only one three-hour English course that 
met once a week. The class materials were prescribed content (usually some 
commercially published textbooks for formal instruction in the classroom). The 
experimental group, RR group, and the non-RR group each had 13 students. The book 
they adopted for the reading fluency activity was from Reading for Speed and Fluency by 
Nation & Malarcher (2007). In the pretests and the posttests, this book was used along 
with a story from a graded reader. The reason that they used the graded reader as part of 
the test was to examine whether the students’ reading rate improved, and whether their 
reading rate can be transferred to reading an unpracticed passage. Each week the students 
were asked to read two passages through the 13 weeks. The RR group read each passage 
five times silently and answered the same comprehension questions twice (once after the 
first reading and the other one after the fifth reading). However, the non-RR group read 
the same passage only once before they answered the comprehension questions only 
once. Each student timed their reading each time except for the pretests and protests 
when the teacher timed them.  
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 The data collected from both the reading rate and comprehension were analyzed 
by SPSS 18 for Windows. According to the results, it is apparent that the RR group 
students improved significantly in reading rates compared to the non-RR group, students 
both in the practiced passages from the reading fluency book and in the unpracticed 
passage from the graded reader. Therefore, it can be said that students who read the same 
passages repeatedly can improve their reading rate more than those who only read them 
once, and the effects of repeated reading can be transferred to an unpracticed passage as 
well. 
 One difference between Chang and Millett (2013)’s study and Gorsuch and 
Taguchi (2008)’s study was the difference of the materials being used in the treatment. 
The former study used graded readers while the latter used books that were particularly 
written for L2 students to improve reading fluency and comprehension. Even though the 
RR groups both improved their reading fluency, the one that used specially designed 
book for reading fluency and comprehension had higher increased reading rates. 
 This study of Chang and Millett (2013) is similar to Gorsuch and Taguchi (2008) 
in that they both found out that RR helps to build students’ reading fluency. However, 
Chang and Millett (2013) also provided evidence for transfer of the increased reading rate 
to new reading. Therefore, in my project, materials will be carefully selected. Books that 
are written for training reading fluency will be adopted or adapted first. Sometimes using 
graded readers that are at the right level for the students is effective too. Moreover, this 
study was based on IP theory, in which the initial controlled processing leads to 
independent automatic processing. 
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Another significant study by Turner (2012) provides a different perspective on 
using RR. There were two hypotheses in the study. One was that RR would promote the 
second-grade students on a sight word assessment effectively. Another hypothesis was 
that RR would increase sight word recognition for African American and Latino students 
as well as Asian and Caucasian students significantly. The participants were 142 students 
from three schools in New Jersey, U.S.A. They were Caucasian, Asian, African-
American and Latino, and their English proficiency varied. These 142 students were 
assigned to three groups. 48 students were in the control group and the rest were almost 
equally split into two experimental groups. 
 The study lasted 53 weeks in total. Each school participant in the study used 75 
minutes a day of reading instruction on average. The control group students were treated 
with all kinds of literacy activities, such as shared reading, guided reading, and reading 
workshops. Teachers used the same text the entire week. While one experimental group 
used fluency-oriented reading instruction. The students were mostly treated with RR, 
where they read the same text several times. Teachers used a single repeated text each 
week. And the other experimental group used wide-reading instruction, which is similar 
to RR except that three different texts were used repeatedly instead of just one.  
 The results were measured by the Test of Word Reading. It measured 
participants’ ability to read individual words and was given during the fall, winter, and 
spring of the standard academic year. The results showed that all students had notable 
improvement in sight word recognition. However, the control group performed better 
than those from the experimental groups. And there were some differences of the results 
among different races. The African American and Latino students performed better in the 
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fluency-oriented reading instruction and control conditions while the Asian and 
Caucasian students did better after receiving Wide-Reading Instruction. The reason might 
be that African American and Latino children begin kindergarten with significantly lower 
vocabulary levels than Asian and Caucasian children. Therefore, when exposing them 
with more vocabulary from different texts, the African American and Latino students 
tended to fall behind. 
 This study might be less related to the EFL settings like the one I have in my 
curriculum design. However, the results might be very useful for those teachers who will 
find this project useful in their curriculum design and further they want to modify the 
curriculum. For example, those teachers who are teaching ESL students from diverse 
racial backgroups, should take this into consideration and modify their teaching methods 
according to students’ backgrounds. Another useful implication I found in the results was 
that it might be a better idea to integrate different reading instructions when the study 
lasting for a long period so that the achievement of the students’ reading fluency will be 
better.  
Rapid Word Recognition Training 
 As mentioned in above two studies (i.e. Gorsuch and Taguchi (2008)’s study & 
Chang and Millett’s study (2013)’s), automaticity of word recognition is significant in 
improving reading fluency. They claimed that automatic word recognition the foundation 
or the heart of fluent reading. Therefore, besides RR training to improve students’ 
reading fluency, some studies put their focus on rapid word-recognition training to 
achieve the same results ultimately. Akamatsu (2008) investigated the effects of rapid 
word-recognition training on the word-recognition processing of EFL learners in Japan. 
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Since automatic word-recognition has been shown to be a necessary component of fluent 
reading in a first language, Akamatsu wanted to see its role in L2 reading and what the 
means are for developing rapid word recognition and how effective these means are. In 
this study, Akamatsu managed to answer these questions. In addition to investigating the 
effectiveness of EFL word recognition training for word-recognition performance in 
speed and accuracy, two other aspects were investigated. One was to find out whether the 
improvement in the efficiency of word-recognition processing was influenced by word 
frequency, and whether EFL learners with larger working-memory capacity benefited 
more from word- recognition training. 
 The participants were 47 EFL readers from a Japanese university. They were all 
first-year students and had about six years of experience in learning English. There were 
seven word-recognition training sessions (one for each week). In each training session, 
students were asked to finish a word chain task within ninety seconds. The task was to 
draw lines between words that were written without spaces. There were 150 
monosyllabic English words including fifty target words, and the combinations of words 
consisting of letter strings were changed each time. 
 To assess the students’ word-recognition performance and working-memory 
capacity, two tests were used. One was the working memory test which consisted of two 
parts, word span and reading span. Another test was the word-recognition test, which was 
administered before and after training. ANOVAs and correlational analyses were used to 
analyze the data.  
 The results of Akamatsu’s (2008) study showed that EFL learners did make gains 
in speed and accuracy from word-recognition training after the 7- week training. The 
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improvement in word-recognition speed with low-frequency words was associated with 
automatization while that with high-frequency words was related to simple speeding up. 
It was also found that the EFL learners with larger working-memory capacity showed no 
advantages in improving their word-recognition speed or word-recognition efficiency 
than those who had smaller working-memory capacity.  
 Akamatsu’s (2008) study implies that even doing a simple practice in each 
reading session with a rather small amount of exposure to words can improve students’ 
word-recognition performance in speed and accuracy.  Small practices in each class can 
have a significant impact on students’ overall learning.  
 Another significant study on word recognition skills was done by Fukkink, 
Hulstijn and Simis (2005). There were four hypothesizes being tested. Hypothesis 1 was 
that training in the retrieval of the meaning of written L2 word forms could lead to faster 
word recognition performance. Hypothesis 2 was that this training could lead to more 
automatic word recognition performance. Hypothesis 3 was that the training would affect 
L2 reading speed positively. Hypothesis 4 was that the training would affect L2 reading 
comprehension positively. 
 To test these hypotheses two experiments were conducted. The first experiment 
was to test hypothesis 1 and 2 only while the second was to test all four hypotheses. In 
the first experiment, the participants were 41 students from two intact Grade 8 groups 
(ages 13-14) of a secondary school in Amsterdam. These students had received 3.5-years 
of EFL instruction on average. The first experiment was conducted in two 40-minute 
sessions within a single week. Students were asked to take a pretraining word recognition 
test before and after the training.  The training included two exercises. One was a 
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translation task on some words they had learned previously. Another was a cloze 
sentences exercise. The results of the first experiment supported both Hypothesis 1 and 2.  
In Experiment 2, there were 105 students from two schools in Amsterdam. All 
were in the beginning of their second year of general secondary education (Grade 8, ages 
13-14) and had received 3.5-years of EFL instruction on average. They formed four 
classes (two at each school). Each class consisted of Group A and Group B. The study 
consisted of seven sessions during regular EFL lessons. One was for pretesting (i.e. pre-
word recognition task and the Dutch reading comprehension task), four were for training, 
and two were for posttesting.  In each of the training sessions, students followed the 
sequence, which was 1) word list study, 2) working with computer training program, and 
3) taking a Repeated Word Recognition Test. In the sixth session, students completed one 
of the English reading comprehension subtests. Students in Group A took subtest A while 
Group B completed subtest B. In the last session, students took the rest of the English 
reading comprehension subtests. Students in Group A took subtest B while Group B 
completed subtest A.  
 To analyze the results, as in Experiment 1, a multiple analysis of variance was 
used to assess the data. Results showed that training could improve students’ lexical 
access in an L2. However, there was no transfer of acceleration of lexical access to 
reading speed or to higher-order text comprehension. Therefore, the first two hypotheses 
were supported by the results while the latter two needed more follow-up studies since 
this one was the first one to test a possible causal link between speed of word access and 
higher-order L2 reading comprehension.   
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 Even though in Fukkink, Hulstijn and Simis (2005)’s study, they were not able to 
demonstrate a significant relation between speed of processing training and its impact on 
comprehension with the students, they did find out that students had gained fluency 
through word recognition training. There were significant gains in word reading fluency 
after only two training sessions. This result is consistent with the findings of Akamatsu’s 
study (2008). Therefore, this supports training students in word recognition skills to 
ultimately improve their fluency.  
Extensive Reading (ER) 
Another popular means of developing reading fluency is extensive reading (ER). 
There are more and more studies on the effectiveness of using ER in class since ER not 
only has been shown to play a critical role in improving first language reading fluency, 
but also in L2 reading fluency.  
Huffman (2014) conducted a very recent study to compare the reading rate gains 
between EFL students doing the ER and those doing the intensive reading (IR). 
Participants are 66 female college students in Japan. They were enrolled in two English 
courses and each meeting lased for 90 minutes each week for 15 weeks. The ER group 
consisted of 34 students who took an ER course and a writing course. The IR groups 
consisted of 32 students who took an IR course and an oral communication course. All 
students completed a pre- and post- course reading rate and comprehension test. The ER 
group students were encouraged to read books freely throughout the semester. They 
chose their own books according to their levels and interests. The books were all graded 
readers written for L2 learners. They had at least 30 minutes of silent reading in each 
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session. While the IR students had to read from the same books and did same amount of 
readings. IR students were told that they had a final exam covering the content of the text. 
The results of the pretest and posttest were compared and there were pre- and 
post-course questionnaires to gain insights into students’ experiences and feelings. The 
results showed that students in ER group improved their reading speed greatly while the 
IR group experienced a decrease. 
This study is one of the motivations behind my curriculum design. The results that 
support the hypothesis and the way that the teachers employ ER are of great significance 
to the project. And the analysis of this study also showed that there was no significant 
comprehension score change before the treatment and after it. Therefore, teachers who 
would concern that students’ reading only gains in the sacrifice of the comprehension can 
be reassured.  
Another study about ER treatment on Asian EFL students was done by Haider 
and Akhter (2012) in Bangladesh. They did a study to exam the current practices of ER in 
Bangladeshi secondary classrooms and to identify the areas to be improved. The 
participants are 100 trainee-teachers who taught English in the secondary school in 
Bangladesh. They were attending a in-service training program named “Constinuous 
Professional Development (CPD) for the Teachers of English” at the National Academy 
for Educational Management (NAEM). The researchers used a questionnaire consisting 
of 14 closed-ended and two open-ended questions to collect the data. In most 
Bangladeshi schools, examination questions are set from the ‘Rapid Readers’ alongside 
the main textbook.  
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According to the answers to the questionnaire questions, seventy-nine percent 
teachers admitted that students read the books on ER only to pass the exams and they did 
not gain pleasure from reading since they needed to worry about passing the exams. 
Fifty-seven percent teachers said their student failed to finish reading all the stories since 
they were too concerned about the test, and eight percent teachers said answering 
comprehension questions was usually the only follow-up activity after the reading.  
As far as I’m concerned, reading at this study is like reading the problems that 
generally exist in Chinese schools. Even though ER is known by teachers nowadays and 
the importance is pointed out, the way teachers should instruct the ER, the proper mean 
to proceed ER and after-reading activities after ER are still problematic. This study 
reflects to the problem that my project is trying to address. And the recommendations in 
the study are useful for the curriculum designs. 
Taguchi, Takayasu-Maass and Gorsuch (2004) did a study on the effectiveness of 
assisted repeated reading and extensive reading to help EFL students with their reading 
fluency. The project lasted for 17 weeks. The participants were 20 Japanese university 
students who were learning English as a foreign language. They all had five 90-minute 
English classes each week designed to improve their reading, writing, speaking, listening, 
and grammar. About one-third to half of each regularly scheduled English class was spent 
on the project. Half of the students were assigned to the RR group and the other half were 
in an ER group. The RR group had 42 sessions and they were asked to read each selected 
text five times each session. For the first time and the fifth time of reading the text, the 
students timed themselves and made note of the time. The ER group spent a total of 733 
minutes to 901 minutes on reading the selected ER books they picked by themselves each 
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class. The authors used a pretest, posttest, and questionnaire to measure their 
improvement if there was any. The pretest and posttest were both done in the same way, 
which was to ask the students to read a passage five times, time themselves and answer 
the comprehension questions. The answers were then scored by two Japanese 
investigators. The results of this assessment showed that there was a decrease in reading 
rate for both ER and RR groups after the treatment. 
The pretest and posttest showed negative result, but we should also take a look at 
the effectiveness of design of the study. Through the treatment, the ER group only read 
an average of 205 pages in total, and also, the measures of the pretest and posttest of 
reading rate were not equivalent according to the authors, and the books were likely well-
above the level required for fluency development. However, based on the questionnaires, 
students had positive feedback on the RR and ER trainings, which is also important since 
the curriculum will be more beneficial and effective if the students are not against it. The 
fact that the reading rates of the students did not increase in this study may be a 
consequence of the limited number of pages read and the difficulty of the texts. It may be 
necessary to provide the students with easier texts so they can read faster. Beglar and 
Hunt’s (2014) study might be an answer to this problem. 
Beglar and Hunt (2014) did a study to investigate the effects of the amount of ER 
reading completed, reading simplified or unsimplified books and the level of simplified 
texts. The participants were 76 first-year Japanese university students in Japan. They 
were enrolled in one 90-minute listening and speaking course and one 90-minute reading 
course each week. They also met 90-minute elective reading once a week over one 
academic year. Their mean starting reading rate was about 97 wpm. The participants 
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were divided into three classes. One class engaged in a combination of intensive and 
pleasure reading. And the students from the other two classes only did pleasure reading 
both inside and outside of class and they were asked to read at least one book every two 
weeks. Participants were advised to read graded readers around 600-headword level. But 
they were free to choose higher or lower level books. The students were asked to take a 
pre- and post-reading rate test which consisting of four passages followed by eight 
objectively scored multiple comprehension questions.  
The results showed that more reading generally leaded to greater reading rate 
gains. And greater reading rate gains were generally related to reading more simplified 
and fewer unsimplified texts. Also the study indicated that simplified texts were 
significantly more effective for increasing reading rate gains than a mixture of simplified 
and unsimplified texts.  
The findings are significantly supporting the way I instruct students to do ER 
throughout the whole curriculum design. The amount of ER books I will suggest the 
students to read will be about one graded reader every two weeks. And I will suggest the 
students to read simplified books so that they will not only gain pleasure from the reading 
but also gain greater reading rates. 
Iwahori (2008) decided to find out if using ER on high school students in Japan 
would achievement the similar results. The participants were 32 high school students in 
Japan who were learning English as a foreign language. Their English proficiency was at 
the beginning level. They had attended four 50-minute English reading classes and two 
writing classes each week. The study was conducted for 7 weeks. Students were provided 
graded readers as homework and teacher assigned that students should read 28 books for 
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the 7 weeks. To measure the students’ reading rate, Iwahori (2008) chose to use the 1-
minute reading probe. They students read the same text for one minute before they 
answered three comprehension questions for both pretest and posttest. The researcher 
also used C-test to measure students’ general language proficiency. To analyze the results 
of each test, a paired t test was used.  
The results showed that high school students’ reading rates improved after the 
seven week ER treatment. And so did their general English proficiency. 
This study is relevant to the current project in that most of the studies on ER 
treatment have been conducted on university students who are mostly adults, but this one 
is on high school students. And they yield similar conclusion, which is that ER treatment 
does useful on improving students’ reading rates so that students improve their reading 
fluency. This supports the current project. However, in this study, teacher assigned the 
ER as homework. In the current project, whether ER is homework or in-class activity will 
be further discussed. 
Yamashita(2013) did a study to exam the effect of ER on L2 reading attitude. The 
participants were 61 undergraduates EFL university students in a Japanese university. 
The students met once a week for 90 minutes. They had access to 500 graded English 
readers and were asked to choose whichever they wanted to read. The treatment lasted for 
15 weeks. The researcher used a questionnaire to measure five attitudinal variables which 
were Comfort, Anxiety, Intellectual Value, Practical Value, and Linguistic Value. 22 
items were used in the questionnaire employing a Likert scale. It was used as a pretest 
and a posttest. The Linguistic value was removed due to the ceiling effects. The results 
showed that ER did not increase perceived practical value. But it did increase students’ 
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feelings of comfort and reduce their anxiety towards EFL reading. ER also had a positive 
effect on the intellectual value that the students attached to reading. So all in all, this 
study illustrated the positive effect of ER on L2 reading attitude. 
This study looked at ER from the students’ perspective by looking into their 
attitude towards it. The results showed the students generally had a positive feeling 
towards ER. This is important while designing this curriculum because it is no doubt that 
teachers do not want to implement any strategies that the students do not have faith in 
using or even have negative feelings towards it. 
Byun (2010) did research to find out Korean EFL teachers’ perspectives about 
their participation in an extensive reading program. The participants were fourteen 
secondary level teachers of English as a foreign language in Korea. The teachers were 
given two weeks to immerse themselves in a print-rich environment replete with 
interesting and diverse English-language books. And at last, their perceptions of the ER 
approach were explored. And the study meanwhile captured how ER influenced EFL 
teachers’ levels of foreign language anxiety. In the two week, totally 60 hours were 
assigned to the program, and 20 were used on reading program instructions. Teachers met 
6 hours each day and each period lasted about 50 minutes, and 10 minutes for break. 
Teachers were taught about the theoretical background of the ER approach and they 
experienced ER during two-week period. To find out the outcome, several ways were 
implemented to collect data. The researcher used observation of the reading program, 
interviews with the participants, the journals they wrote, and the three types of surveys—
the Foreign Language Reading Anxiety Scale, the Teacher Foreign Language Anxiety 
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Scale, and the Affective Questionnaire. To analyze the data, the researcher used constant 
comparative analysis. 
The results showed that teachers enjoyed reading English-language books which 
contrasting to their initial reluctant feelings at the beginning of the program. They were 
planning to use ER in their future reading plans. Prior to the program, a majority of the 
teachers were skeptical about ER, but later they had become great proponents of ER after 
they experienced the approach during the two weeks. 
This study is relevant to the current project in that it helps us to look at ER from 
teachers’ perspectives. Knowing the answers to these questions is very useful. For 
example, teachers who newly find out about ER will have those questions like whether 
teachers feel comfortable using ER, if they perceive ER useful and applicable, how they 
should integrate ER in their reading class and what kind of books they should use. 
Therefore, this study showed us not only the ER is useful, but also teachers are easy to 
implement ER approach. 
Summary 
 The studies that mentioned above form a foundation to build this curriculum. 
They not only provide the effective interventions that I can integrate in the curriculum, 
but also provide some insights on how to avoid the misusage of them. Implementing 
speed reading, RR, rapid word recognition and extensive reading intervention to improve 
EFL students’ reading fluency are proved to be effective. There will be no sacrifice of 
students’ comprehension. Students enjoy the interventions and teachers look forward to 
the positive results they predict. 
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CHAPTER III 
The Project and Its Development 
 
Description of the Project 
 This project is a curriculum for use by EFL educators working with late 
elementary school students in China. The lesson plans are mainly designed to help late 
elementary school EFL learners improve their reading fluency through different fluency-
building activities. 
 The six units are meant to be used repeated for 18 weeks through one complete 
semester. The units are specially designed for 5th graders in a Chinese elementary school. 
However, educators can adapt on the materials to instruct different grades ranging from 
elementary school students to university students, or to use in a reading program. Each 
reading fluency unit will be 50 minutes each week. 
 This project contains three parts. The first part of the project is an overview of the 
complete unit throughout the whole semester. A matrix will be included to lay out a 
general plan for 18 weeks. In the matrix, there are eight boxes which represent eight 
lessons. Each box contains the skills, activities and the fluency objectives for each class. 
And the description on how to rotate the skills and activities through the 18-week 
semester will also be given in this part. The second part is the breakdown of four classes 
among the twelve boxes from the first part. It contains four detailed lesson plans. For 
each lesson, skills and activities being used in that class, and the fluency-building 
objective will be stated as well as a break down of what students and teachers will do in 
the class. What’s more, the assessment and a material list for each lesson will be included 
in the second part. The third part of the project will be the detailed materials being used 
in the four sample lesson plans.  
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Development of the Project 
 The biggest motivation for me to design this project is that I received Chinese 
traditional English teaching for the past seventeen years and judging from my experience 
in learning and taking classes in China, I consider that there could be a change in the 
curriculum design so that students can benefit more from the English classes and develop 
their reading skills and overall English learning.  
At first, I was only focusing on developing a curriculum on emphasizing one skill 
that educators and students neglect and yet of crucial influence on students’ overall 
English learning process. That is reading aloud training. From primary school, I had been 
doing the morning read-aloud sessions and I seldom missed any of them, and also in 
class, teachers sometimes asked us to read aloud the texts as well. But when I entered 
university, read-aloud was no longer a required session even though every student still 
had English classes. However, I insisted on it and I was able to pass the Test for English 
Majors-Band 8 (TEM-8) which is the highest level test for English major students. It 
didn’t mean that I passed the test solely on my habit of reading aloud frequently. 
Nevertheless, I believe I did benefit a lot from that habit that I scored high in my reading 
part of the test.  
As I did more research and read more studies. I was convinced that I should 
accredit the progress I gained on learning English not only to the reading aloud activities 
but more to the repetitions of the texts and more silent readings I did outside of the 
classroom. According to what I read, what I was practicing was my reading fluency.  
Therefore, I decided to create a curriculum on a broader perspective that includes read-
aloud and other activities for improving reading fluency. The reason that I choose my 
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target English learners is that I was lucky that I met one of the best English teachers in 
my life when I was a fifth grader. I was motivated and encouraged and I believed that I 
did have the talent to learn this language well.  
The curriculum I am designing will bring changes to the traditional English 
teaching classrooms since I suggest that teachers spend one class period on using this 
kind of unit. However, teachers of 6th graders might not accept this because 6th graders 
are mostly spending their time on preparing for middle school entrance exams. For this 
reason, those teachers are less likely to make changes in the classes. Therefore, I chose 
fifth graders as the audience. But teachers who teach lower or higher grades could make 
adjustments on these activities and materials to adapt this curriculum to their courses in 
class. 
As I have an objective, which is to improve students’ reading fluency and I have 
my target students, I looked for more relevant research on reading fluency development. 
Not only did I find out that, in fact, fluency is a very significant feature in reading but 
also that it is often neglected in class (National Reading Panel, 2000), I also looked into 
more skills that teachers can apply to improve students’ reading fluency. This allowed me 
to develop a matrix of how to arrange these activities and skills into each reading fluency 
class. At the same time, I contacted some of my friends in China who are teaching 
elementary school students English. From them, I know that generally speaking, they are 
still using textbooks as the main tool in teaching English throughout five English classes 
per week. However, they indicated they would be willing to spend one class period to 
improve students’ reading ability since they will still have enough time to teach the 
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textbooks units each week. Therefore, it is very plausible to implement this project in 
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The Project  
The Project Matrix 
1 (Introduction & Diagnosis) 
Teacher (T) does Students (Ss) do Fluency Objective 
T introduces the whole curriculum 
design in general.  
Let Ss know we will be meeting for 
this class once a week. Every class 
consists of two parts. One is called 
Extensive Reading (Fun Reading). The 
other is called Reading with the 
Teacher which Ss will find out as the 
semester goes on. 
  
T introduces ER.  
This class is about to read any graded 
readers that Ss feel comfortable 
reading. Ss are able to borrow these 
books from the class library or school 
library. Ss will be asked to read as 
many books as they can in one 
semester. Ss are to keep book report 
after class. 
  
T helps Ss diagnose their reading level. 
Step 1: T finds four books on four  
different levels (at least 4 
levels) from the library. T 
copies the first page of each 
book and mark different levels 
with different color and send 
them out to Ss. That means 
each Ss have four different 
pages with different colors. 
Step 2: T asks Ss to read four pages 
and let them circling any words, 
phrases, or sections they do not 
understand clearly. 
Step 3: T asks students choose the one 
page with no more than two 
difficulties and remember the 
color of the paper. 
Step 4: T therefore asks Ss to borrow 
books from the class library 
shelf that with the color they 










Step 1 :Ss read the passages 
and circle the any 
difficulties they meet 
while reading. 
Step 2: Ss pick out the passage 
that they have met the 
least difficulties and 
remember the colors. 
Step 3: Ss borrow books for 
their ER activity 
according to the colors. 
Students will 
determine what 
reading level they feel 
comfortable to start 
with and their journey 
to build reading 
fluency begin. 
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mark down. (T mark different 
levels of book with different 
colors before class). 
T has pretest on Ss reading rate. 
 
Step 1: T sends out a passage to each 
student to do the pretest. T put 
up a digital clock on the screen 
so that Ss can record their own 
time after finishing the passage.  
Step 2: T asks Ss to answer the 
questions without referring to 
the passage on the other side of 
the passage. 
Step 3: T collects the passage back 
from the Ss with the time and 
answers. 
 
Ss have pretest on Ss reading 
rate. 
Step 1: Ss read the passage and 
make note of the time 
when they finish 
reading. 
 
Step 2: Ss answer the 
questions without 




2 (Extensive Reading &Repeated Reading) 
Teacher (T) does 1. T explains the repeated reading activity.  
Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss do the repeated reading activity following T’s 
instructions. 
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. By doing repeated reading, students will be able to 
increase their reading rate while enjoying reading an 
interesting story. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
3 (Extensive Reading & Choral Reading) 
Teacher (T) does 1. T distributes the story and reads the story once. 
2. Introduction on the choral reading activity. It would be 
“Ss are divided into three groups and each group read 
one part of the story once at a time. It rotates until the 
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story ends.” 
3. Introductions on the 1/40/30 activity.  
4. Divides students into groups and starts the activity while 
breaking down the instructions.  
Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss listen to story while T reads it for the first time. Then 
Ss listen to the instructions to do the choral reading 
activity  
3. Ss listen to the instructions while doing the 1/40/30 
story-retelling activity. 
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. Choral reading provide students support to encourage 
them to read aloud to the class while they reading with 
more fluent readers and the rest of the class. They are 
more willing to read and internalize the fluent reading of 
the text being read and become able to transfer their 
fluency to other texts. While doing the 1/40/30 activity, 
students are encouraged to read faster each time. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
4 (Extensive Reading & Paced Reading) 
Teacher (T) does 1. T explains how to do the paced reading. The explanation 
can be “First students set goal on their reading rate in 
words per minute (WPM). Then T distributes a story and 
asks the students to count the words per line. And based 
on their goal, students will know how many lines they 
need to read per minute to reach the goal. T has students 
to mark off five one-minute segments in the story. Then 
students begin reading and they stop every one minute 
and move on to the next one-minute segments no matter 
what. They look back at how they finish the past five 
one-minute segments to see their speed so they can 
adjust it next time.” 
2. T calls out the time at one-minute intervals and asks 
students to move on to the next segment. 
Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss. set goal based on their reading rate they figured out 
in the first class.  
3. Then Ss do the paced reading activity. 
4. Ss get the story and count the number of words of each 
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line and based on their goal, they know how many lines 
they need to read per minute.  
5. Ss mark off five one-minute segments and begin 
reading.  
6.  Ss stop every one minute and read the next segment of 
the story that they marked off even if they have not 
finished the previous one to see if they reach the goals.  
7. Ss pay attention to each time if they reach the goals and 
remind themselves to read faster each time. 
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. By doing the paced reading, students will be able to 
increase their reading rate once they trying to reach their 
reading rate goal and push them to read faster. Then 
their overall fluency will be improved. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
5 (Extensive Reading & Cloze Reading) 
Teacher (T) does 1. T explains how to do the cloze reading. It could be “First 
student will be able to read the story silently for five 
minutes. They can feel free to look up the dictionary if 
they come across difficult words. Then Teacher reads 
the story while students silent reading it along and 
whenever teacher stops at some point, students are 
supposed to read that following word aloud. Teacher 
will start reading in a modest rate and then become 
faster as it goes.” 
2. T pairs up the students with one fluent reader and one 
less fluent reader each pair. And ask them to take turn to 
retell the story. Each student has 3 minutes and T will 
time it. 
3. Pick some students to retell the story in front of the class 
and time each for 2 minutes. 
Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss read the story silently for five minutes and check out 
the difficult words. 
3. Ss read silently along with the teacher and read along the 
word that the teacher stops at. 
4. Ss pair up and take turn to retell the story. Each has 3 
minutes to retell it. 
5. Some Ss retell the story in front of the class and they are 
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timed in 2 minutes. 
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. By doing the cloze reading, students will become more 
confident and comfortable when reading with the whole 
class. And they will be able to read faster as they try to 
keep up with the teacher. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
6 (Extensive Reading & Rapid Word Recognition) 
Teacher (T) does 1. T explains how to do the word recognition activity. It 
could be “T will distribute handouts on 300 words that 
make up about 65% of all English written materials. 
Students will read with the teacher and at last they will 
have a follow-up exercise.” 
Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss follow the instruction and do the word recognition 
activity and finish the exercise at last. 
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. By doing word recognition activity, students will be 
trained to automatically recognize some important word 
that make up of 65% of all English written materials. 
Then when they read English readings, they will be able 
to recognize the words faster and read faster. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
7 (Extensive Reading & Echo Reading) 
Teacher (T) does 1. T distributes the story. Ask the students to read in pairs 
with one pair read one paragraph and the other one echo 
that. They ask students to take turns to lead the reading 
and to echo the reading in pairs. 
2. Pair up the students (each pair consists of one fluent 
reader and one less fluent one. 
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Students (Ss) do 1. Ss have 30 minutes to read the graded books they choose 
2. Ss do echo reading in pairs and answer some 
comprehension questions after reading the whole story.  
Fluency objective(s) 1. During the thirty-minute reading, students’ reading rate 
will be improved and at the same time, they enjoy the 
books that they chose.  
2. By doing echo reading, Students will be able to promote 
their reading fluency by listening readers or more fluent 
readers’ reading and imitate readers’ pace, and follow 
along. Also, it can build up struggling readers’ 
confidence by taking turns to lead the echo reading. 
Assignment After class, students keep a log about where they are in the 
extensive reading books and write just a few lines on the part 
they read on that day. 
 
8 (Ending Session) 
Teacher (T) does 1. T uses the same passage from the pretest and does a 
posttest on students’ reading rate. 
2. T chooses some students to share the books they read in 
the past few weeks. 
Students (Ss) do 3. Ss do the posttest and answer some questions after 
reading the passage. 
4. Some Ss share the books they read. 
Fluency objective(s) Students will be able to find out if they have improvement on 
the reading rate. 
Assignment T encourages the students to read more books that interest them 
after class or have their parents read aloud to them. 
 
There are 8 possible units in an 18-week semester. One is the introduction and 
pretest class, one is the ending and posttest class, and the other six are designed to train 
students with six different reading interventions. The Extensive reading training is 
included in every class except the first and the last class.  
 In 18 weeks, two weeks are about the introduction and pretest class, and the 
ending and posttest class. For the rest of the semester, 16 weeks, teachers are to rotate the 
six trainings about the six different interventions. Repeated reading, echo reading and 
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word recognition trainings are recommended to rotate more times than the others. And it 
is also effective and viable if teachers integrate more than one intervention in each class. 
For example, except doing the extensive reading, teacher can use choral reading while 
repeatedly using the same reading materials.  
 The following four activities have been pulled from the 8 lesson plans in the 
matrix. The assessments to evaluate if students reach the fluency objective will be 
included, and what the teacher (T) and students (Ss) do will be further explained. 
Moreover, the materials being used in these four lessons will be supplied. Teachers who 
will implement these lessons in their own classes can modify the materials based on the 
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Lesson 2. 
Topic: Extensive Reading and Repeated Reading 
Fluency objective: During the thirty-minute reading, students’ reading rate will be 
improved and at the same time, they can enjoy the books that they chose. By doing 
repeated reading, students will be able to increase their reading rate. 
Assessment: While the students are paired up and reading the same paragraphs four 
times to each other, the teacher walks around and listens to the students. Also, the teacher 
reads the book logs the students hand in once a week and sees how much they read and if 
they came across any difficulties. 
Teacher (T) does Students (Ss) do 
 Ss have 30 minutes to read their books 
chosen from the class library according to 
their levels. 
T distributes the part of the story to each 
student (A1) and explains in the story, 
“The story is called ‘Maisie and the 
Dolphin’. There are six characters in the 
story. They are Maisie, her father, her 
mother, her grandfather, Carl Flint and a 
dolphin.” 
 
Then T explains the activity in English (If 
necessary, in Chinese)  
“1) T will first read the first page four 
times, and Ss track the words with their 
fingers and listen.  
2) Then Ss together read the second page 
four times.  
3) Then T will pair up the Ss. In each pair, 
Student A reads one page four times while 
Student B listens. Then Student B reads the 
following page four times while Student A 
listens.  
4) Student A and Student B keep rotating 
reading and listening until this part of story 
ends.   
*Remember, while Ss read the paragraphs 
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four times, try to read a little bit faster each 
time.  
 
Next time we will continue with another 
part of the story. If you have any questions 
about this, please feel free to raise your 
hand.” 
*The complete story is provided in 
Appendix B. 
T reads the first page of the story four 
times and read a little bit faster each time. 
(A1). 
Ss track each word with their fingers. (A1). 
 Ss read the following page and try to read a 
little bit faster than the previous time. (A1). 
T paired up the Ss and walks around and 
listens to the Ss. 
Between each pair, one student reads one 
page of the story four times first while the 
other student tracks the words with his or 
her fingers. Then the other student reads 
the following page four times while the 
other student tracks the words with his or 
her fingers. (A1). This ends when they 
finish reading that part of story together. 
T says, “The reading activity ends here 
today.  We will continue reading the rest of 
the story next time and find out what 
happens next.” 
 
T assigns Ss to finish the book log 
(Appendix A) 
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A1 
                                                  
1  
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A1 
                      
                                                                    2 
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A1 
                      
3 
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A1 
                                              
                                4 
 
 
	   50	  
A1 
                                              
                     5 
                          Story from the book Maisie and the Dolphin from Stephe Rabley. 
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Lesson 3. 
Topic: Extensive Reading and Choral Reading 
Fluency objective: During the thirty-minute extensive reading every day, students’ 
reading rate will be improved and at the same time, they enjoy reading the books that 
they chose which turns their reading into a pleasure. By having choral reading which is 
basically to have the class read aloud together, students feel less nervous and it provides 
students support to encourage them to read aloud to the class while they reading with the 
rest of the class. They are more willing to read and internalize the fluent reading of the 
text being read and might become able to transfer their fluency to other texts. By doing 
the 1/40/30 story-retelling activity, students are encouraged to speak faster each time and 
their speaking fluency will also improve. 
Assessment: Teacher will walk around while students retell the story and repeat the same 
content each time to see if they can keep up with the time. And teacher can also assess 
the outcome of the activity by asking students to hand in the summary of the story after 
class. 
Teacher (T) does Students (Ss) do 
 Ss have 30 minutes to read their books 
chosen from the class library according to 
their levels. 
T distributes the copies of the story which has 
already been divided into 6 parts and 
numbered. (A2).  
 
 
T reads the whole story and asks Ss to listen. 
(A2). 
Ss listen to the teacher and use their fingers to 
trace the texts being read by the T. (A2). 
T divides the class into three groups, and 
assigns each group in charge of one part of 
the story. (A2). 
For instance: 
Group A -10 students. 
Group B – 10 students. 
Each group reads the part that they are in 
charge of. (A2). 
 
Group A reads Part 1. ! Group B reads Part 
2. ! Group C reads Part 3. ! Group A reads 
Part 4. ! Group B reads Part 5. ! Group C 
	   52	  
Group C – 8 students. reads Part 6. 
 
T asks the Ss to do the 1/40/30 activity. First 
T divides the Ss into four groups equally 
(Group 1, 2, 3, 4).  
Ss are divided into Group 1, 2, 3, 4 equally. 
For instance, each group has 7 students.  
T times the Ss two minutes to prepare to 
retell the story and encourage them to draw in 
a paper. 
Ss prepare their storytelling in two minutes. 
T asks Ss to stand up. Group 1 faces Group 2 
one by one and Group 3 faces Group 4 one 
by one. 
 
The 1/40/30 activity has six rounds in total. 
And T is in charge of timing the Ss. 
*From Round 1 to 3, Group 2 & 4 stand still 
at the same place and Group 1 & 3 retell the 
story. 
1) Round 1:T asks Ss from Group 1 & Group 
3 retell the story to whoever 
facing them from Group 2 & 
Group 4 in one minute. 
2) Round 2: T asks the Ss from Group 1 & 
Group 3 move one seat ahead. 
Then they repeat the same story 
to whoever facing them in 40 
seconds.   
3) Round 3: T asks the Ss from Group 1 & 
Group 3 move one seat forwards 
again. They repeat same story in 
30 seconds. 
* From Round 4 to 6, Group 1 & 3 stand still 
at the same place, and Group 2 & 4 retell the 
story. 
4) Round 4: T asks Ss from Group 2 & 4 
retell the story to whoever facing 
them from Group 1 & 3 in one 
minute. 
5) Round 5: Ss from Group 2 & Group 4 
move one seat ahead. Then they 
repeat the same story to whoever 
facing them in 40 seconds.   
6) Round 6: T asks the Ss from Group 2 and 
Group 4 move one seat forwards 
again. They repeat same story in 
30 seconds. 
Ss stand up. Group 1 faces Group 2 one by 

































Ss from Group 1 & 3 retell the story in 30 
seconds. 
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T assigns Ss to hand in a short written 
summary about the story and finish the book 
log (Appendix A) 
Ss finish the summary and book log after 
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A2 
BRUCE AND THE SPIDER 
(Part 1) 
There was once a king of Scotland whose name was Robert Bruce. He was both 
brave and wise, for the times in which he lived were wild and dangerous. The King of 
England was at war with him, and had led a great army into Scotland to drive him out of 
the land. 
(Part 2) 
Battle after battle had been fought. Six times had Bruce led his brave little army 
against his foes and six times had his men been beaten, and driven into flight. At last his 
army was scattered, and he was forced to hide himself in the woods and in lonely places 
among the mountains.  
( Part 3) 
One rainy day, Bruce lay on the ground 
under a rude shed, listening to raindrops outside the 
entrance. He was tired and felt sick at heart, and 
ready to give up all hope. It seemed to him that 
there was no use for him to try to do anything more. 
(Part 4) 
As he lay thinking, he saw a spider over his head, making ready to weave her 
web. He watched her as she toiled slowly and with great care. Six times she tried to throw 
her frail thread from one beam to another, and six times it fell short. 
"Poor thing!" said Bruce: "you, too, know what it is to fail." 
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A2 
(Part 5) 
But the spider did not lose hope with the sixth failure. With still more care, she 
made ready to try for the seventh time. Bruce almost forgot his own troubles as he 
watched her swing herself out upon the slender line. Would she fail again? No! The 
thread was carried safely to the beam, and fastened there. 
"I, too, will try a seventh time!" cried Bruce. 
(Part 6) 
He arose and called his men together. He told them of his plans, and sent them out 
with messages of cheer to his disheartened people. Soon there was an army of brave 
Scotchmen around him. Another battle was fought, and the King of England was glad to 
go back into his own country. 
 
Story was retrieved from http://www.k5learning.com/sites/all/files/reading-
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Lesson 5. 
Topic: Extensive Reading and Cloze Reading 
Fluency objective: During the thirty-minute extensive reading every day, students’ 
reading rate will be improved and at the same time, they enjoy reading the books that 
they chose which turns their reading into a pleasure. And by doing the cloze reading, 
students, especially those who have been struggling in reading, can finish the whole 
reading with the help of the teacher and together with other students. It helps students 
build confidence and feel successful. Students will be able to read faster as they try to 
keep up with the teacher. 
Assessment: To assess students, teacher pays attention if students can follow the pace 
and read the cloze word. Teacher should also walk around while students retell the story 
to their partners.  
Teacher (T) does Students (Ss) do 
 Ss have 30 minutes to read their books 
chosen from the class library according to 
their levels. 
T distributes the story and asks Ss to feel 
free to look up the dictionary if they have 
difficulties in the words (A3). 
Ss will have 5 minutes to go over the story 
by themselves. They are to read the story 
silently and check the words by themselves 
through the dictionary (A3). 
T reads the story and stops where there are 
words being underlined in the story (every 
ninth word). T starts reading at a modest 
rate and becomes faster as the story goes 
(A3). 
Ss read along the teacher silently while 
tracking the words with their fingers, and 
read aloud on the words that the teacher 
stops at (every ninth word). And keep up 
with the teacher since the teacher will read 
faster and faster (A3). 
T pairs up the Ss and ask them to retell the 
story to their partner and time them in 3 
minutes.  
Ss turn to their partners and take turn to 
retell the story orally according to what 
they remember. Each student has 3 minutes.  
T asks some students to retell the story in 
front of the class and times each student to 
2 minutes. 
Ss retell the story in front of the class. Each 
student has 2 minutes. 
T assigns Ss to finish the book log 
(Appendix A) 
Ss finish the book log after class. 
(Appendix A) 
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A3 
 
THE FAIRY TREE 
Long, long ago, on an island in the sea, lived a family of seven sisters. The 
oldest girl ruled the household, and her sisters obeyed her commands. Flora, 
the youngest sister, was sent to the forest each day, to gather wood for the 
kitchen fire. 
Near the edge of the forest was a cave under some rocks. A stream of water 
fell over the rocks into a basin in the cave. 
This was a delightfully cool spot, and Flora often rested here on her way home 
after gathering wood in the forest. She would lie on the mossy bank of the 
stream, for hours, and dream. 
One morning as Flora ran along the grassy path that led to the cave, she saw 
a little fish in the stream. Its scales flashed out all the colors of the rainbow. 
"I am going to keep the fish for a pet," said the girl to herself. "I will call him 
Rainbow." 
So she caught the pretty fish and put him into the basin in the cave. 
The next day Flora went to the forest for wood. She carried some crumbs of 
bread which she had saved from her breakfast. 
On the way home she stopped at the cave. The fish was waiting for her. He 
came to the edge of the basin, and she fed the crumbs to him. 
How delighted the girl was! She had been so lonely, and now she had a 
playfellow! 
Every morning, instead of eating the bread which her sister gave to her, Flora 
would save it and feed the crumbs to her pet. The fish would leap to catch 
them. 
"Here are some crumbs, Rainbow," she would say. "This is all to-day, but I 
shall come again to-morrow." 
Then she would sing a little song. 
Flora began to grow thin, and her sisters wondered what could be the matter. 
One day the oldest sister followed her to the cave and saw her feed the 
crumbs of bread to the fish. 
While Flora was away in the forest, the oldest sister caught the fish, carried 
him home and baked him for supper. 
The bones were buried under the kitchen fire. 
The next morning, Flora went to the cave as usual, but no fish was there. She 
sang her little song, and still he did not come. 
"Rainbow cannot be dead," she said, "for I do not see him in the water." 
Then Flora hastened home. She threw herself upon her bed and was soon 
fast asleep. 
The following morning, a rooster flew up to Flora's window and crowed, 
"Cock-a-doodle-doodle-doo! 
The bones of Rainbow wait for you, 
Under the kitchen fire, too." 
Flora arose at once and went downstairs. There, under the kitchen fire, she 
found the bones of her pet. She wept as she gathered the bones and placed 




them in a box. 
She went to the forest and buried the box near the cave. 
Then Flora sat down on a mossy bank near the cave and sang this song: 
"Rainbow, Rainbow, hear my cry, 
My great wish do not deny. 
If you can't come back to me, 
Pray, O pray, become a tree!" 
As the last words of the song echoed through the cave, there sprang up 
beside the girl a wonderful Fairy Tree. 
Its trunk was of ivory. Its leaves were of silver fringed with pearls. Its flowers 
were gold, and its fruit gems from which sparkled the bright colors of the 
rainbow. 
One day the summer breeze carried a leaf from the Fairy Tree across the sea 
to another island. It fell at the feet of the king. 
He picked up the wonderful leaf, saying, "I shall never rest until I find the tree 
from which this leaf came." 
The king set sail with his attendants. He soon landed on the island where the 
seven sisters lived. 
As the king and his men were marching through the forest, they found the 
Fairy Tree growing at the entrance to the cave. 
The king tried to pick some of the leaves, but he could not. 
Then he heard the sweet voice of a girl. She was singing, 
"Rainbow, Rainbow, speak to me! 
Bend your branches, Fairy Tree!" 
And Flora came tripping along the grassy path that led to the cave. 
The king said, "Fair maiden, if you can pick a leaf or a flower from this tree, 
you shall be my queen." 
As Flora reached to pick a flower, the tree bowed low, and every leaf trembled 
with delight. 
The maiden at once presented the flower to the king. 
As he took the flower, the king exclaimed, 
"To you belongs the Fairy Tree; 
Pray be my bride and rule with me." 
Flora thought she must be dreaming, but they were married next day, beneath 
the branches of the Fairy Tree. 
 
Story retrieved from http://www.k5learning.com/sites/all/files/reading-comprehension-
worksheet-grade-5-fairytree.pdf 
 
NOTE: The story with underlined words only used by teachers. The version students use 
is without any mark (No underlined words) so that students will focus on the whole text 
instead of only the underlined words. 
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Lesson 6. 
Topic: Extensive Reading and Rapid Word Recognition 
Fluency objective: During the thirty-minute extensive reading every day, students’ 
reading rate will be improved and at the same time, they enjoy reading the books that 
they chose which turns their reading into a pleasure.  
By doing word recognition activity, students will be trained to automatically recognize 
the 300 words (These 300 words make up about 65% of all English written materials 
according to Dr Edward Fry.) that they’ve been training in this lesson and be able to read 
faster.  
Assessment: To assess, students turn in the exercise with their score on it, and teacher 
check how the students did. 
Teacher (T) does Students (Ss) do 
 Ss have 30 minutes to read their books 
chosen from the class library according to 
their levels. 
T distributes word list to each student (A4). 
T asks Ss to get familiar with the word list 
first. Then T will go over the words by 
reading it one by one, and Ss should follow 
and read aloud. After going over the words, 
Ss will finish an exercise on the words.  
 
T reads the word list first. (A4). Ss read along loudly and track each word 
with their fingers. (A4). 
T distributes the exercise and times the Ss 
in minute. (A5) 
Ss do the rapid word recognition exercise 
in one minute. (A5). 
T checks the answers with the students.  Ss check their answers, and put how many 
they did wrong on the top of the paper. 
T assigns Ss to finish the book log 
(Appendix A) 
Ss finish the book log after class. 
(Appendix A) 
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A4 
From  Dr. Edward Fry’s Fry’s 1000 Instant Words (1-300) 
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A4 
From  Dr. Edward Fry’s Fry’s 1000 Instant Words (1-300) 
 





From  Dr. Edward Fry’s Fry’s 1000 Instant Words (1-300) 
 
	   63	  
A5 
Exercise: NOTICING THE KEY WORD.   
Directions: Work in 30 seconds. Read the key word and then scan 
the line. Circle the key word every time you see it. 
 
1. into onto unto until into 
2. been bean born been bane 
3. back black bark back both 
4. must mist must mash muse 
5. then them thin their then 
6. way way why wax wry 
7. out our cut oust out 
8. all all ail aim aid 
9. with with wish witch wilt 
10. over ever aver our over 
11. they thirty then thy they 
12. what watt white when what 
13. dawn dean down done dawn 
14. may marry way may many 
15. time turn time twine tine 
16. would want could world would 
17. you yes yon your you 
18. also alas alto also alter 
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19. much mast much munch mulch 
20. after alter altar after otter 
 
Acitvity adapted from A SHORT COURSE IN TEACHING READING, PRACTICAL 
TECHNIQUES FOR BUILDING READING POWER from Beatrice S. Mikulecky, Pp. 
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CHAPTER IV 
Conclusions, Recommendations, & Evaluation Plan 
 
Conclusions 
 Based on the fact that helping EFL students build reading skills has not gained 
much attention from EFL teachers, this project has been developed to remind them of the 
importance of having good reading skills, and it provides various ways for developing 
students’ reading fluency.  In addition to teachers’ lack of attention to building students’ 
reading fluency, it is assumed that late elementary EFL students still do not know about 
the benefits they can gain from their reading ability, and the significant way in which 
reading fluency effects their overall English learning. Therefore, teachers should be the 
ones to instruct them on reading and help them to gain reading fluency so they can read 
books that are interesting to them and get sufficient input for implicit learning.  
Among all the ways mentioned in the project, extensive reading activity is the 
main element in each reading class since it is well supported by much research and by 
educators. Most elementary students do various after school readings, but this project 
integrates extensive reading into class to make sure that all students read, that the 
materials they read are in English, that they do this at least once a week, and that they 
enjoy what they pick out to read by themselves. Besides extensive reading, other 
interventions in the class are also discussed and integrated into the curriculum. These 
interventions are Rapid Word Recognition, Repeated Reading, Paced Reading, Cloze 
Reading, Echo Reading and Choral Reading. Having different interventions and rotating 
them will keep the students interested while all these methods lead to the same 
outcome—improving students’ reading fluency. Eventually students may become fluent 
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readers who do extensive reading by themselves after class with efficient reading speed 
and comprehension to the enjoyment. 
The project is mainly designed to accommodate the needs of Chinese late 
elementary school EFL students in their reading fluency development. It is a curriculum 
that EFL teachers can adopt or adapt. The unit is designed to be applied on a once a week 
basis, which means that teachers can still teach according to the required textbooks for 
the rest of the English classes each week so that students can learn what they need to 
learn to cope with the traditional end-of-the-semester exams. Therefore, this project not 
only helps the EFL learners gain reading fluency and improve their overall English 
learning, but also serves as ready-to-use materials and detailed lessons plans for the EFL 
teachers to apply and to bring in an effective way to improve students’ reading and keep 
students interested in the class.  
While the materials and lessons plans of this project are limited to certain levels 
of students, teachers can modify them according to their needs. Moreover, the different 
interventions applied in this curriculum are not all the interventions that have proven to 
be effective. There are many more ways to improve EFL students’ reading fluency.  
Recommendations 
 Although the curriculum provided in this project already has a detailed written 
instructions and suggested materials that are ready to use, there are still several issues that 
may come up while implementing this. Therefore, in this part, the possible problems or 
limitations that teachers or students will come across when actually applying this 
curriculum will be discussed, and possible solutions provided. 
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 One problem that could arise is that teachers might not be able to find enough 
reading materials of different levels for the students during the whole semester. Some 
schools might lack the budget to have a library that students can borrow extensive 
reading books from or they don’t have enough books or books with different levels like 
the graded readers. If this is the case, the whole curriculum might turn out less efficient 
since the main sources for this project are readings. Students need to read books that are 
on their language levels which are neither too hard nor too easy to them. And teachers 
will also need to bring the reading materials to the class so that they can implement the 
activities that involve different interventions (e.g. repeated reading and choral reading). 
One way to address this problem is that teachers can borrow the books from other 
libraries from different schools or from public libraries, which then will allow each 
student to borrow one book each time. If just a short story or text needed to do the 
activities, teachers can search the stories online which are available mostly. Teachers can 
also swap or share their resources with each other. It takes more time but it will turn out 
worthy since it is created by the teachers who know their students’ language proficiency 
level best. 
 The second problem that could come up is that the whole curriculum is not 
interesting to them when they know they will be doing reading for the whole semester 
once a week. It is a normal reaction that if you ask the EFL students to do reading, their 
first reaction will be “No”. It is mainly because they think reading is boring most of the 
time, not to mention it is reading in English. Therefore, the solution to this would be to 
stress in the introduction that they will be doing thirty-minute extensive reading every 
class, they are free to choose the books that interest them most. They will have a lot of 
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choices of books in different genre. For example, if students are interested in science, 
they can choose some science stories or science books. Teachers should let them know 
they are to choose the books that they feel comfortable with and find easy to read. As for 
the teachers, when they do the reading fluency activities, they should also choose 
materials that are not too difficult for the student which will impede their fluency and 
comprehension, and thus, discourage them. Teachers should find texts that engage the 
students bearing in mind that they are 10-12 year-old-students whose first language is not 
English. 
 The third issue that teachers might encounter is that since a lot of reading 
activities are done with the whole class reading together (e.g. the cloze reading) or in 
groups or pairs, some students who are always quiet and not confident tend to not read 
out loud with the whole class or skip reading as much as they can. Students do not see the 
benefits of doing these readings or even if they know there are benefits on their overall 
learning, they are so young that they just do not care a lot. This is very possible in 
elementary school settings. One solution is that teachers walk around while students read 
out loud and maybe stop sometimes next to someone who is not reading to remind him or 
her to participate. Teachers can also pair the students up beforehand with one who is 
more proficient with and one who is less proficient in English, so that one can help the 
other. 
 The fourth problem that could arise is that when the students are asked to share 
their thoughts on their readings, some students might be too shy or not confident to speak 
in front of the whole class, while others will always raise their hands and share their 
thoughts. This problem is similar to the third problem. Partly it can be addressed by 
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teachers pairing students up according to their personalities and their proficiency levels. 
Another solution is that before students go to speak in front of the whole class, the 
teacher gives the students enough time to discuss and practice at least once so that they 
can organize their thoughts. Also, while they are preparing and practicing, teachers can 
walk around and provide students’ help if they need it. For example, students might 
struggle with some English words or do not know how to express certain ideas in 
English, so teachers can help by leading the students instead of telling them the exact 
answers.  
 Besides these four possible problems, another problem that might come up is that 
the content and the class management are different from the specific setting, which this 
project was designed. Other teachers who are interested in adapting it to different settings 
can adjust the content of the reading materials and the way of organizing the class. Even 
though this project is designed for late elementary school EFL learners, it does not mean 
this project is only useful for this group of students. The theories and rationale behind this 
project and the ways to improve students’ fluency are all applicable to all EFL or ESL 
settings. Therefore, teachers will just need to modify the materials as what they need. 
Evaluation Plan 
Question 
 To evaluate if this curriculum is effective, I will focus on these questions: To 
what extent does integrating extensive reading with repeated reading, choral reading, 
paced reading, cloze reading, echo reading and rapid word recognition training help with 
the EFL students’ reading fluency?  
Participants 
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 The participants of this study would be thirty, late elementary school EFL 
students in China, fifth grade classroom. Their English proficiency levels would vary 
from intermediate to advanced level. The curriculum will last for 20 weeks as a whole 
semester. Students have one fifty-minute class every week which will be focusing on 
improving their English reading fluency by doing extensive reading, repeated reading, 
choral reading, paced reading, cloze reading, echo reading and rapid word recognition 
training. 
Data Collection 
 One way to collect the data is to have a pre-test and a post-test. For the pre-test, 
students will have to read a short text and time themselves after their reading everyone 
will be able to read the time on the digital clock shown on the class computer screen). 
The time they will have to put under the text which teachers will collect and mark down 
after class. And they will answer five comprehension questions after reading without 
referring back to the text. The answers to the questions are not evaluated but will be 
collected after class with the texts. The question part is only used to let students know 
they should be reading fast but still pay attention to what they actually reading. As for the 
post-test, students will have to finish reading a short text that has the same level of the 
pre-test text. And this time they will also have to time themselves after their reading and 
write down the time they use. After the reading, they also answer five comprehension 
questions according to what they have read without referring back to the text. After the 
class, the texts and answers are collected. 
Data Analysis 
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 To analyze the data, the researchers will calculate the students’ word per minute 
(wpm) by counting the words of the pre-test text and the post-test text, and using the 
words number to divide the time that each student use. By comparing the wpm of each 
student’s pre-test and post-test, see if there is an increase. 
Validity Concerns 
 One concern is that the students will not write the exact time when they finish 
reading. They might tend to write down a faster time. If so, the data will become 
meaningless. One solution to this is to make it clear that it is completely fine to finish 
reading late and this is not a competition. It is just a way to let them know where they 
start so that they will find out how much progress they gain at the end of the semester. 
 Another concern is that there are many elements in this project and there are many 
variables during a whole semester period. Each week students are receiving traditional 
English classes. Therefore, even though the post-test may show that students have 
increased their reading rate, the curriculum I designed might not be the only reason. To 
make this evaluation more valid, adding a control group that does not take the reading 
fluency class for the whole semester might be a good solution, and it is important to take 
out the data of those students who did not entirely participate in the curriculum since if 
students miss one element of training during the session, there might be a difference in 
the results. 
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Title of the Book  
Page numbers you read 
today 
 
How do you like the book 
(circle one) 
1. Great! (I loved it) 
2. Good (I liked it) 
3. Ok. (I didn’t mind reading it) 
4. Boring/ Stupid (I wish I hadn’t read it) 
Write your feelings about 
the book (In English or 
Chinese) 







Anything you learn or 
anything interesting you 
want to share from what 
you read from the book 
today. (In English or 
Chinese) 
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Appendix B 
Maisie and the Dolphin 
 
 
                                   
 
                                      Story from the book Maisie and the Dolphin from Stephe Rabley. 
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